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Intent 

Phonics 

At Amotherby Primary School we believe that all our children can become fluent readers and writers. This 

is why we teach reading through Little Wandle Letters and Sounds Revised, which is a systematic and 

synthetic phonics programme. We start teaching phonics in Nursery/Reception and follow the Little 

Wandle Letters and Sounds Revised progression, which ensures children build on their growing knowledge 

of the alphabetic code, mastering phonics to read and spell as they move through school. 

As a result, all our children are able to tackle any unfamiliar words as they read. At Amotherby Primary 

School, we also model the application of the alphabetic code through phonics in shared reading and 

writing, both inside and outside of the phonics lesson and across the curriculum. We have a strong focus 

on language development for our children because we know that speaking and listening are crucial skills 

for reading and writing in all subjects. 

 

Comprehension 

At Amotherby Primary School we value reading as a crucial life skill. By the time children leave us, they 

read confidently for meaning and regularly enjoy reading for pleasure. Our readers are equipped with the 

tools to tackle unfamiliar vocabulary. We encourage our children to see themselves as readers for both 

pleasure and purpose. Because we believe teaching every child to read is so important, we have a Reading 

Leader who drives the early reading programme in our school. This person is highly skilled at teaching 

phonics and reading, and they monitor and support our reading team, so everyone teaches with fidelity to 

the Little Wandle Letters and Sounds Revised programme 

 

Implementation 

ω ²Ŝ ǇǊƻǾƛŘŜ ŀ ōŀƭŀƴŎŜ ƻŦ ŎƘƛƭŘ-led and adult-led experiences for all children that meet the curriculum 

ŜȄǇŜŎǘŀǘƛƻƴǎ ŦƻǊ Ψ/ƻƳƳǳƴƛŎŀǘƛƻƴ ŀƴŘ ƭŀƴƎǳŀƎŜΩ ŀƴŘ Ψ[ƛǘŜǊŀŎȅΩΦ ¢ƘŜǎŜ 

include: 

ü sharing high-quality stories and poems 

ü learning a range of nursery rhymes and action rhymes 

ü activities that develop focused listening and attention, including oral blending 

ü attention to high-quality language. 

ω ²Ŝ ŜƴǎǳǊŜ bǳǊǎŜǊȅ ŎƘƛƭŘǊŜƴ ŀǊŜ ǿŜƭƭ ǇǊŜǇŀǊŜŘ ǘƻ ōŜƎƛƴ ƭŜŀǊƴƛƴƎ ƎǊŀǇƘŜƳŜ-phoneme correspondences 

(GPCs) and blending in Reception. 

 

Daily phonics lessons in Reception and Year 1 

ω ²Ŝ ǘŜŀŎƘ ǇƘƻƴƛŎǎ ŦƻǊ нл - 30 minutes a day. In Reception, we build from 10-minute lessons, with 

additional daily oral blending games, to the full-length lesson as quickly as possible. Each Friday, we review 

ǘƘŜ ǿŜŜƪΩǎ ǘŜŀŎƘƛƴƎ ǘƻ Ƙelp children become fluent readers. 

ω /ƘƛƭŘǊŜƴ ƳŀƪŜ ŀ ǎǘǊƻƴƎ ǎǘŀǊǘ ƛƴ wŜŎŜǇǘƛƻƴΥ ǘŜŀŎƘƛƴƎ ōŜƎƛƴǎ ƛƴ ²ŜŜƪ н ƻŦ ǘƘŜ !ǳǘǳƳƴ ǘŜǊƳΦ 



ω ²Ŝ Ŧƻƭƭƻǿ ǘƘŜ [ƛǘǘƭŜ ²ŀƴŘƭŜ [ŜǘǘŜǊǎ ŀƴŘ {ƻǳƴŘǎ wŜǾƛǎŜŘ ŜȄǇŜŎǘŀǘƛƻƴǎ ƻŦ ǇǊƻƎǊŜǎǎΥ 

ü Children in Reception are taught to read and spell words using Phase 2 and 3 

ü GPCs, and words with adjacent consonants (Phase 4) with fluency and accuracy. 

ü Children in Year 1 review Phases 3 and 4 and are taught to read and spell words 

ü using Phase 5 GPCs with fluency and accuracy. 

Daily Keep-up lessons ensure every child learns to read 

ω !ƴȅ ŎƘƛƭŘ ǿƘƻ ƴŜŜŘǎ ŀŘŘƛǘƛƻƴŀƭ ǇǊŀŎǘƛŎŜ Ƙŀǎ Řŀƛƭȅ YŜŜǇ-up support, taught by a fully trained adult. Keep-

up lessons match the structure of class teaching, and use the same procedures, resources and mantras, but 

in smaller steps with more repetition, so that every child secures their learning. 

ω ²Ŝ ǘƛƳŜǘŀōƭŜ Řŀƛƭȅ ǇƘƻƴƛŎǎ ƭŜǎǎƻƴǎ ŦƻǊ ŀƴȅ ŎƘƛƭŘ ƛƴ ¸ŜŀǊ н ǿƘƻ ƛǎ ƴƻǘ Ŧǳƭƭȅ ŦƭǳŜƴǘ ŀǘ reading or has not 

passed the Phonics screening check. These children urgently need to catch up, so the gap between 

themselves and their peers does not widen. We use the Rapid Catch-up assessments to identify the gaps in 

their phonic knowledge and teach to these using the Rapid Catch-up resources ς at pace. 

ω ¢ƘŜǎŜ ǎƘƻǊǘΣ ǎƘŀǊǇ ƭŜǎǎƻƴǎ ƭŀǎǘ мр-20 minutes daily and have been designed to ensure children quickly 

catch up to age-related expectations in reading. 

 

Teaching reading: Reading practice sessions three times a week 

ω ²Ŝ ǘŜŀŎƘ ŎƘƛƭŘǊŜƴ ǘƻ ǊŜŀŘ ǘƘǊƻǳƎƘ ǊŜŀŘƛƴƎ ǇǊŀŎǘƛŎŜ ǎŜǎǎƛƻƴǎ ǘƘǊŜŜ ǘƛƳŜǎ ŀ week. 

These: 

ü are taught by a fully trained adult to small groups of approximately six children 

ü ǳǎŜ ōƻƻƪǎ ƳŀǘŎƘŜŘ ǘƻ ǘƘŜ ŎƘƛƭŘǊŜƴΩǎ ǎŜŎǳǊŜ ǇƘƻƴƛŎ ƪƴƻǿƭŜŘƎŜ ǳǎƛƴƎ ǘƘŜ [ƛǘǘƭŜ 

ü Wandle Letters and Sounds Revised assessments and book matching grids on 

ü pages 11ς20 ƻŦ Ψ!ǇǇƭƛŎŀǘƛƻƴ ƻŦ ǇƘƻƴƛŎǎ ǘƻ ǊŜŀŘƛƴƎΩΦ 

ü are monitored by the class teacher, who rotates and works with each group on 

ü a regular basis. 

ω 9ŀŎƘ ǊŜŀŘƛƴƎ ǇǊŀŎǘƛŎŜ ǎŜǎǎƛƻƴ Ƙŀǎ ŀ ŎƭŜŀǊ ŦƻŎǳǎΣ ǎƻ ǘƘŀǘ ǘƘŜ ŘŜƳŀƴŘǎ ƻŦ ǘƘŜ ǎŜǎǎƛƻƴ Řƻ not overload the 

ŎƘƛƭŘǊŜƴΩǎ ǿƻǊƪing memory. The reading practice sessions have been designed to focus on three key 

reading skills: 

ü decoding 

ü prosody: teaching children to read with understanding and expression 

ü comprehension: teaching children to understand the text. 

ω Lƴ wŜŎŜǇǘƛƻƴ ǘƘŜǎŜ ǎessions start in Week 4. Children who are not yet decoding have daily additional 

blending practice in small groups, so that they quickly learn to blend and can begin to read books. 

ω Lƴ ¸ŜŀǊǎ н ŀƴŘ оΣ ǿŜ ŎƻƴǘƛƴǳŜ ǘƻ ǘŜŀŎƘ ǊŜŀŘƛƴƎ ƛƴ ǘƘƛǎ ǿŀȅ ŦƻǊ ŀƴȅ children who still need to practise 

reading with decodable books. 

 

Home reading 

ω ¢ƘŜ ŘŜŎƻŘŀōƭŜ ǊŜŀŘƛƴƎ ǇǊŀŎǘƛŎŜ ōƻƻƪ ƛǎ ǘŀƪŜƴ ƘƻƳŜ ǘƻ ŜƴǎǳǊŜ ǎǳŎŎŜǎǎ ƛǎ ǎƘŀǊŜŘ ǿƛǘƘ the family. 



ü Reading for pleasure books also go home for parents to share and read to children. We 

ǎƘŀǊŜ ǘƘŜ ǊŜǎŜŀǊŎƘ ōŜƘƛƴŘ ǘƘŜ ƛƳǇƻǊǘŀƴŎŜ ŀƴŘ ƛƳǇŀŎǘ ƻŦ ǎƘŀǊƛƴƎ ǉǳŀƭƛǘȅ ŎƘƛƭŘǊŜƴΩǎ ōƻƻƪǎ 

with parents through workshops, leaflets and the Everybody read! resources. 

ü ²Ŝ ǳǎŜ ǘƘŜ [ƛǘǘƭŜ ²ŀƴŘƭŜ [ŜǘǘŜǊǎ ŀƴŘ {ƻǳƴŘǎ wŜǾƛǎŜŘ ǇŀǊŜƴǘǎΩ ǊŜǎƻǳǊŎŜǎ ǘƻ ŜƴƎŀƎŜ ƻǳǊ 

families and share information about phonics, the benefits of sharing books, how children 

learn to blend and other aspects of our provision, both online and through workshops. 

 

Additional reading support for vulnerable children 

ω /ƘƛƭŘǊŜƴ ƛƴ wŜŎŜǇǘƛƻƴ ŀƴŘ Year 1 who are receiving additional phonics Keep-up sessions read their 

reading practice book to an adult in school as often as is possible. 

Ensuring consistency and pace of progress 

ω 9ǾŜǊȅ ǘŜŀŎƘŜǊ ƛƴ ƻǳǊ ǎŎƘƻƻƭ Ƙŀǎ ōŜŜƴ ǘǊŀƛƴŜŘ ǘƻ ǘŜŀŎƘ ǊŜŀŘƛƴƎΣ ǎƻ ǿŜ have the same expectations of 

progress. We all use the same language, routines and resources to teach children to read so that we lower 

ŎƘƛƭŘǊŜƴΩǎ ŎƻƎƴƛǘƛǾŜ ƭƻŀŘΦ 

ω ²ŜŜƪƭȅ ŎƻƴǘŜƴǘ ƎǊƛŘǎ ƳŀǇ ŜŀŎƘ ŜƭŜƳŜƴǘ ƻŦ ƴŜǿ ƭŜŀǊƴƛƴƎ ǘƻ ŜŀŎƘ ŘŀȅΣ ǿŜŜƪ ŀƴŘ ǘŜǊƳ for the duration of 

the programme. 

ω [Ŝǎǎƻƴ ǘŜƳǇƭŀǘŜǎΣ tǊƻƳǇǘ ŎŀǊŘǎ ŀƴŘ ΨIƻǿ ǘƻΩ ǾƛŘŜƻǎ ŜƴǎǳǊŜ ǘŜŀŎƘŜǊǎ ŀƭƭ ƘŀǾŜ ŀ consistent approach and 

structure for each lesson. 

ω ¢ƘŜ wŜŀŘƛƴƎ [ŜŀŘŜǊ ŀƴŘ {[¢ ǳǎŜ ŘǊƻǇ ƛƴ ǎŜǎǎƛƻƴǎ ǘƻ ƳƻƴƛǘƻǊ ǘŜŀŎƘƛƴƎΤ ǘƘŜȅ ǳǎŜ ǘƘŜ summative data to 

identify children who need additional support and gaps in learning. 

 

Ensuring reading for pleasure 

ΨwŜŀŘƛƴƎ ŦƻǊ ǇƭŜŀǎǳǊŜ ƛǎ ǘƘŜ ǎƛƴƎƭŜ Ƴƻǎǘ ƛƳǇƻǊǘŀƴǘ ƛƴŘƛŎŀǘƻǊ ƻŦ ŀ ŎƘƛƭŘΩǎ ǎǳŎŎŜǎǎΦΩ όh9/5 нллнύ 

Ψ¢ƘŜ ǿƛƭƭ ƛƴŦƭǳŜƴŎŜǎ ǘƘŜ ǎƪƛƭƭ ŀƴŘ ǾƛŎŜ ǾŜǊǎŀΦΩ όh9/5 нлмлύ 

We value reading for pleasure highly and work hard as a school to grow our Reading for Pleasure 

pedagogy. 

ω ²Ŝ ǊŜŀŘ ǘƻ ŎƘƛƭŘǊŜƴ ŜǾŜǊȅ ŘŀȅΦ ²Ŝ ŎƘƻƻǎŜ ǘƘŜǎŜ ōƻƻƪǎ ŎŀǊŜŦǳƭƭȅ ŀǎ ǿŜ ǿŀƴǘ ŎƘƛƭŘǊŜƴ to experience a 

wide range of books, including books that reflect the children at Amotherby Primary School and our local 

community as well as books that open windows into other worlds and cultures. 

ω 9ǾŜǊȅ ŎƭŀǎǎǊƻƻƳ Ƙŀǎ ŀƴ ƛƴǾƛǘƛƴƎ ōƻƻƪ ŎƻǊƴŜǊ ǘƘŀǘ ŜƴŎƻǳǊŀƎŜǎ ŀ ƭƻǾŜ ŦƻǊ ǊŜŀŘƛƴƎΦ ²Ŝ curate these books 

and talk about them to entice children to read a wide range of books. 

ω Lƴ wŜŎŜǇǘƛƻƴΣ ŎƘƛƭŘǊŜƴ ƘŀǾŜ ŀŎŎŜǎǎ ǘƻ ǘƘŜ ǊŜŀŘƛƴƎ ŎƻǊƴŜǊ ŜǾŜǊȅ Řŀȅ ƛƴ ǘƘŜƛǊ ŦǊŜŜ Ŧƭƻǿ time and the books 

are continually refreshed. 

ω /ƘƛƭŘǊŜƴ ŦǊƻƳ wŜŎŜǇǘƛƻƴ ƻƴǿŀǊŘǎ ƘŀǾŜ ŀ ƘƻƳŜ ǊŜŀŘƛƴƎ ǊŜŎƻǊŘΦ ¢ƘŜ ǇŀǊŜnt/carer records comments to 

share with the adults in school and the adults will write in this on a regular basis to ensure communication 

between home and school. 

 

 



Every class has a timetabled weekly session in the school library. Children across the school have regular 

opportunities to engage with a wide range of Reading for Pleasure events (book fairs, author visits and 

workshops, national events etc). 

ω ²Ŝ ǳǎŜ ŀǎǎŜƳōƭƛŜǎ ǘƻ ŜƴŎƻǳǊŀƎŜ ǊŜŀŘƛƴƎ ŦƻǊ ŜƴƧƻȅƳŜƴǘ ŀƴŘ ƛƴǘǊƻŘǳŎŜ ŘƛŦŦŜǊŜƴǘ ōƻƻƪǎ available within 

the library to the children regularly. 

 

Impact 

Assessment 

Assessment is used to monitor progress and to identify any child needing additional support as soon as 

they need it. 

ω !ǎǎŜǎǎƳŜƴǘ ŦƻǊ ƭŜŀǊƴƛƴƎ ƛǎ ǳǎŜŘΥ 

ü daily within class to identify children needing Keep-up support 

ü weekly in the Review lesson to assess gaps, address these immediately and secure 

fluency of GPCs, words and spellings. 

ω {ǳƳƳŀǘƛǾŜ ŀǎǎŜǎǎƳŜƴǘ ŦƻǊ wŜŎŜǇǘƛƻƴ ŀƴŘ ¸ŜŀǊ м ƛǎ ǳǎŜŘΥ 

ü every six weeks to assess progress, to identify gaps in learning that need to be addressed, to 

identify any children needing additional support and to plan the Keep-up support that they 

need. 

ü by SLT and scrutinised through the Little Wandle Letters and Sounds Revised assessment 

tracker, to narrow attainment gaps between different groups of children and so that any 

additional support for teachers can be put into place. 

ω CƭǳŜƴŎȅ ŀǎǎŜǎǎƳŜƴǘǎ ƳŜŀǎǳǊŜ ŎƘƛƭŘǊŜƴΩǎ ŀŎŎǳǊŀŎȅ ŀƴŘ ǊŜŀŘƛƴƎ ǎǇŜŜŘ ƛƴ ǎƘƻǊǘ ƻƴŜ-minute assessments. 

They are used: 

ü in Year 1, when children are reading the Phase 5 set 3, 4 and 5 books  

ü with children following the Rapid Catch-up programme in Years 2 to 6, when they are 

reading the Phase 5 set 3, 4 and 5 books to assess 

ü  when children are ready to exit their programme. For Year 1 children, this is when they 

read the final fluency assessment at 60ς70+ words per minute. Older children can exit the 

Rapid Catch-up programme when they read the final fluency assessment at 90+ words per 

minute. At these levels, children should have sufficient fluency to tackle any book at age-

related expectations.  

After exiting their programme, children do not need to read any more fully decodable books. 

A placement assessment is used: 

o with any child new to the school in Reception and Year 1 to quickly identify any 

ü gaps in their phonic knowledge and plan and provide appropriate extra 

ü teaching. 

ω ¢ƘŜ wŀǇƛŘ /ŀǘŎƘ-up assessment is used 

ü with any child new to the school in Year 2 and above to quickly identify any gaps in their phonic        

knowledge and plan and provide appropriate extra teaching. 

 



Statutory assessment 

ω /ƘƛƭŘǊŜƴ ƛƴ ¸ŜŀǊ м ǎƛǘ ǘƘŜ tƘƻƴƛŎǎ ǎŎǊŜŜƴƛƴƎ ŎƘŜŎƪΦ !ƴȅ ŎƘƛƭŘ ƴƻǘ ǇŀǎǎƛƴƎ ǘƘŜ ŎƘŜŎƪ re-sits it in Year 2.    

Ongoing assessment for Rapid Catch-up in Years 2 to 6 

ω /ƘƛƭŘǊŜƴ ƛƴ ¸ŜŀǊ н ǘƻ с ŀǊŜ ŀǎǎŜǎǎŜŘ ǘƘǊƻǳƎƘΥ 

o the Rapid Catch-up initial assessment to quickly identify any gaps in their 

ü phonic knowledge and plan appropriate teaching 

o the Rapid Catch-up summative assessments to assess progress and inform 

ü teaching 

o the Rapid Catch-up fluency assessments when children are reading the Phase 5 

ü set 3, 4 and 5 books for age 7+. 

ω ¢ƘŜ ŦƭǳŜƴŎȅ ŀǎǎŜǎǎƳŜƴǘǎ ƳŜŀǎǳǊŜ ŎƘƛƭŘǊŜƴΩǎ ŀŎŎǳǊŀŎȅ ŀƴŘ ǊŜŀŘƛƴƎ ǎǇŜŜŘ ƛƴ ǎƘƻǊǘ one-minute 

assessments. They also assess when children are ready to exit the Rapid Catch-up programme, which is 

when they read the final fluency assessment at 90+ words per minute. 
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